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Overview
• Ronjaunee Chatterjee, Alicia Mireles Christoff and
Amy R. Wong, ‘Undisciplining Victorian Studies’,
Victorian Studies, 62.3 (2020), 369-391
• Eve Tuck and K. Wayne Yang, ‘Decolonization is not
a metaphor’, in Decolonization: Indigeneity, Education
& Society, 1.1 (2012), 1-40 (pp. 2-3).
• Nikki Hessell, K-SAA Rountable: Toward an AntiRacist ‘Undisciplined Romanticism’
• Mathelinda Nabugodi, K-SAA Rountable: Toward an
Anti-Racist ‘Undisciplined Romanticism’
• https://k-saa.org/k-saa-virtual-roundtable-toward-ananti-racist-undisciplined-romanticism/

• ‘Language was not a mere string of words. It had a

suggestive power well beyond the immediate and lexical
meaning…one of the most humiliating experiences was
to be caught speaking Gīkūyū in the vicinity of the
school…The attitude to English was the exact opposite:
any achievement in spoken or written English was highly
rewarded; prizes, prestige, applause; the ticket to higher
realms. English became the measure of intelligence and
ability in the arts, the sciences, and all the other branches

of learning’. (pp. 11-12)

• ‘values assigned to literature - such as the

proper development of character or the
shaping of critical thought or the formation
of aesthetic judgement – are only
problematically located there and are more
obviously serviceable to the dynamic of
power relations between the educator
and those to be educated. (p. 5)’

• ‘Whiteness and maleness are silent precisely
because they do not need to be vocalized.
Whiteness and maleness are implicit. They are
unquestioned. They are the default. And this
reality is inescapable for anyone whose identity
does not go without saying, for anyone whose
needs and perspective are routinely forgotten.
For anyone who is used to jarring up against a
world that has not been designed around

them.’

Nikki Hessell, K-SAA Roundtable

• ‘contemporary scholarship on a period and a
geographical centre that consolidated a modern
idea of race […] lacks a robust account of race
and racialization’?

• ‘entanglement of canonical nineteenth-century
literature with the wide-spread violence of the
British Empire, the more insurgent, less
comfortable insights about race generated out of
the postcolonial moment seem to hover outside
of the field’s mainstream’.
- Ronjaunee Chatterjee, Alicia Mireles
Christoff and Amy R. Wong,‘Undisciplining
Victorian Studies’, Victorian Studies, 62.3 (2020), 369391

Hew Locke, Souvenir 1 (Queen Victoria) (2018). Mixed media
on C19th Copeland Parian bust of Queen Victoria.

‘We can no longer afford to believe that canonical reading lists are harmless and do
not influence how students value, or fail to value, non-white lives’.
- P. L. Thomas, Christian Z. Goering and Michelle Jewett, ‘Speaking Truth to Power:

Whitesplaining the Canon’, The English Journal, 6 (2017), 93-96.

• ‘we are advocating for more than an additive or
accumulative model that would leave the
boundaries of Victorian Studies intact. In

‘becoming undisciplined’ […] our hopes turn to
renovating the ways in which we think about
scholarly fields and field formation’.
- Ronjaunee Chatterjee, Alicia Mireles Christoff and
Amy R. Wong, ‘Undisciplining Victorian Studies’,
Victorian Studies, 62.3 (2020), 369-391

Hew Locke, Souvenir 1 (Queen Victoria) (2018). Mixed media on
C19th Copeland Parian bust of Queen Victoria.

• Rather than one or two indigenous texts, half of the
syllabus needs to be given over to indigenous

voices. And it’s important that this division does not
simply pertain to the primary texts. If we leave the
secondary works as is, consisting entirely of work by

white or non-indigenous thinkers, then we are
surrendering the intellectual and critical power to the
white academy, making indigenous texts in people’s
objects of study, but not framers of the context and
its meanings.’
Nikki Hessell, K-SAA Roundtable

‘It remains within the knowledge paradigm
of our discipline, according to which
writing produced by white men is
universally applicable. What I do not know
how to ask is a more difficult question of
how we could learn to know otherwise.
This is because ‘Nothing in my academic
training has taught me how to be a scholar

of rich romanticism and a black woman at
the same time. It’s always either/or.’
Mathelinda Nabugodi, K-SAA Roundtable

• ‘One trend that we have noticed, with growing apprehension, is the ease
with which the language of decolonization has been superficially adopted
into education and other social sciences […] At a conference on education

research, it is not uncommon to hear speakers refer, almost casually, to the
need to ‘decolonize our schools’, or use ‘decolonizing methods’, or
‘decolonize student thinking’. Yet, we have observed a startling number of

these discussions make no mention of Indigenous peoples, our/their
struggles for the recognition of our/their sovereignty, or the contributions
of Indigenous intellectuals and activists to theories and frameworks of
decolonization.’

- ‘Decolonization is not a metaphor’, in Decolonization:
Indigeneity, Education & Society, 1.1 (2012), 1-40 (pp. 2-3).

Frank Bowling, Moby Dick (1981)

Part 2

One aspect of decolonization is about making explicit your

Yourself

subject position in relation to your research. This means

vocalising aspects of your identity, such as race, colour, class,
gender, sexuality, ability, and age. In this box, write down
what the different parts are that make up ‘you’.

Your research
•
•
•

To what extent do your essays & dissertation presume a
particular orientation of the world?
Who, if anyone, is represented as ‘Other’ in your essays &
dissertation?
Are there ways of thinking about your topic from
different perspectives?

Decolonisation the curricula is a collaborative process.
Between whom, and what forms might these collaborations take?

Decolonising the curricula involves making concrete changes, not
tokenistic gestures.
What changes would you like most to see happen for the next generation of
BA, MA, PhD students?

Thinking about assessment through the lens of decolonisation means
thinking outside the boundaries of the traditional long-form essay.
If you could choose a form of assessment that wasn’t an essay, what would
you choose?

Thank you for listening!
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